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... to ensure all students
               an excellent education

The Elementary 
Instruction Department 
would like to use questions 
from teachers and 
administrators to help 
guide topics for newsletter 
articles for the 2014–15 

school year. Please click here to submit 
questions that you encounter throughout the 
school year. Thank you in advance for your 
submission(s). Please note that any question 
submitted will be answered, but not all 
questions will appear in the Express. See some 
questions submitted this month to “Ellie” and 
the answers provided below:
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balanCed liTeraCy

Dear ellie,
How do I target grade level comprehension skills 
with students that are reading below grade level? 
—Confounded by Comprehension

Dear ConfounDeD by Comprehension,
Comprehension skill instruction starts with 
explicit teaching during your whole group mini-
lessons. It could take the form of a read-aloud 
or shared/interactive reading where the teacher 
is modeling purposeful strategic reading. In 
Tanny McGregor’s (2007) book, Comprehension 
Connections, she provides support on how teachers 
can address abstract reading strategies during 
their whole group lessons. She introduces us to 
the Launching Sequence, based on the gradual 
release of responsibility, in which the end result 
has students apply comprehension strategies 
independently. The steps in the sequence are:

u Concrete Experience: An initial exposure to 
a thinking strategy; a lesson with a concrete 
focus.

u Sensory Exercises: A lesson that links the 
concrete experience with the ways kids 
learn, providing opportunities for practice in 
students’ areas of strength, increasing their 
likelihood for success. Sensory exercises might 
include art, music, food, or movement.

u Wordless Picture Books: Books with 
little or no text that enable the reader to 
practice strategic thinking without the 
added responsibility of decoding. Mistakenly 
considered by some to be baby books, 
wordless books provide a rich, authentic place 
for readers of all ages to rehearse strategic 
thinking.

u Time for Text: When the launching sequence 
is complete, learners confidently enter the 
world of text with strategic language in place.

McGregor offers examples of how to 
apply the Launching Sequence to six different 
comprehension skills: schema, inferring, 
questioning, determining importance, visualizing, 
and synthesizing. This book is a great resource 
when planning your whole group lessons.

Your guided reading instruction is an 
opportune time to have students apply the 
comprehension strategy taught during whole 
group lessons. Careful planning is necessary so 
that the students have ample opportunities to 
apply the strategy during the reading of their 
instructional-level book. Teachers should consider 
their book selection (see next Ask Ellie question) 
and plan their question prompts in order to assess 
whether the students are applying the strategy 
accurately.

McGregor, T. (2007). Comprehension Connections: Bridges to 
Strategic Reading. New Hampshire: Heinemann.

Click on each section title to 
go to that section .

Check out our Elementary 
Instructional Services Site using 
the QR Code below or use this 
link: http://goo .gl/vHKXWV

(continued on page 2)

Dear Ellie,

https://docs.google.com/a/fcpsk12.net/forms/d/18Z3cbUVPWAHzp5p4YYFKQIVi7twqpBdpo_Bka9UG02c/viewform
https://www.youtube.com/watch?v=_XEXzzbwluA&list=PLDZ3Ut2tjsC3Uyp7iEB8GozUiZ4QNnlZc
http://goo.gl/vHKXWV
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Dear ellie,
How do I ensure I am selecting the best text 
for my various guided reading groups? 
—Tricked by Text 

Dear TriCkeD by TexT,
Selecting text for guided reading groups is 
one of the most important decisions teachers 
will make to ensure students continue 
growing as readers and apply the skills and 
strategies taught. The following tips are 
from Jan Richardson (2009) and are based 
upon the different types of readers within 
guided reading groups.

emergenT readers
u Most books use a repetitive pattern, 

which is helpful at Levels A and B, but 
should be phased out at Level C.

u Help children discover that reading 
is not memorizing the pattern. Have 
them use a pointer to ensure they are 
matching the words on the page to what 
they are saying.

u Consider students’ strengths and 
weaknesses.

u Ensure the story makes sense, has 
strong picture support, and mostly 
familiar concepts.

u Contains familiar sight words as well as 
the new sight word that will be taught.

early readers
u Use data from various assessments 

administered to determine the focus 
strategy. The Assessment Summary 
Chart in Jan’s book is an excellent way 
to track information about each student. 
The text you select should differ 
according to the focus strategy. If your 
focus strategy is:
v Monitoring and decoding—Select 

a text at the students’ instructional 
level.

v Fluency—Select an easier text with 
dialogue and very few decoding 
challenges.

v Retelling—Choose a fiction text 
with a clear problem and solution.

u When selecting texts for students 
who are learning English as a second 
language, choose texts with strong 
picture support.

u Ensure the text provides opportunities 
for students to problem-solve unknown 
words.

TransiTional readers
u Your primary goal in choosing a text 

is finding one that supports your focus 
strategy. If your focus strategy is:
v Decoding—Select a fiction 

or informational text with few 
unknown vocabulary words but 
with many multisyllabic words that 
students can problem solve.

v Fluency—Select a fiction text that 
contains few decoding challenges 
but interesting dialogue.

v Vocabulary—Select a text with 
some unfamiliar concepts, but 
one that supports the meaning of 
those concepts with context clues, 
illustrations, and a glossary.

v Retelling—Teach the process in 
fiction before you expect children 
to retell in nonfiction. Fiction is 
easier to retell because it has a 
natural beginning, middle, and 
end with a problem and solution. 
Nonfiction texts are more difficult 
to retell because the information 
may not follow a specific sequence 
or organizational pattern.

fluenT readers
u Read the text to make sure it gives 

students an opportunity to practice the 
focus strategy.

u It is not necessary to finish the entire 
book during guided reading, especially if 
you achieve your instructional objective 
before the students reach the end of the 
text.

u If you decide to use fiction:
v Select short stories or short chapter 

books.
v Select books that contain clear 

character development, conflict, 
plot, climax, and resolution.

v You can teach almost any 
comprehension strategy with a 
fiction text.

v If you want to teach inferring, you 
will need to read the book first. 
When selecting a text, simply read 
it and ask yourself, “Am I making 
inferences as I read?” If the answer 
is “no,” get another book.

u If you decide to use nonfiction:
v Select a story that fits your focus 

strategy (purpose).

v The best way to determine if a 
nonfiction text fits the strategy 
focus is to read it and ask, “What 
do I do to help myself understand 
this text?”

u Keep in mind that poems are excellent 
for fluent guided reading lessons. 
A poem is usually short but often 
challenging to understand. Poetry 
provides the opportunity to teach a 
variety of literary elements, such as 
simile, metaphor, and personification. 
Poets commonly use figurative language 
that requires readers to visualize, make 
inferences, and make connections.

Richardson, J. (2009). The Next Step in Guided Reading: 
Formative Assessments and Targeted Lesson for Helping 
Every Student Become a Better Reader. New York: Scholastic.

balanCed liTeraCy (cont. from page 1)

Holiday greeTings from 
elemenTary insTruCTion

From Jeri, Barb, Sharon, Kathryn & Cheryl

From Sue Ellen, Sharon, Deb, Audrey & Sarah

http://www.jibjab.com/view/mKXNAPnGn7aVvcAmlD3Q?utm_source=StrongMail&utm_medium=email_share&utm_term=email&utm_content=Tue,25Nov201405:52:50-0800&utm_campaign=tx_jj_email_ecards_default_recipient_notification
http://www.jibjab.com/view/6ei3UUBrk4LG1mPKsGtr?utm_source=StrongMail&utm_medium=email_share&utm_term=email&utm_content=Tue,25Nov201405:56:56-0800&utm_campaign=tx_jj_email_ecards_default_recipient_notification
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maTH Corner

guided maTH

Last month the math article focused on 
the management of guided math and why 
teachers should implement guided math. 
This month’s focus will be on establishing 
routines in guided math. Students should 
understand the order of the day. They need 
to know exactly what they should be doing 
during student activity times. Whether you 
are doing B.U.I.L.D. activities/centers or 
Daily 3 Math centers from Gail Bushey 
and Joan Moser (2014), all centers should 
include purposeful practice, and students 
should know the expectations and what to 
do at each of the centers.

WHaT CenTers sHould i PlaCe 
around THe room WHile i am 
leading guided maTH grouPs?
It’s never too early to begin! At the 
beginning of the year, centers should include 
skills based on previous years’ end of year 
expectations. Throughout the year, centers 
should reflect what students need to practice 
as well as “hot topic centers.” “Hot Topic 
Centers” are centers that include what 
students struggle with year after year, like 
money, time, fractions, and basic facts. You 
should never send students to a center that 
they have never seen before. Students should 
practice a skill in guided math several times 
before they are sent off to practice a concept 
on their own.

This is also a great time to infuse games. 
Teach the games whole group and have 
students understand not only how to play 
the game, but also how they should behave 
during game time. Ruth Miles and Dr. 
Ted Hull shared a number of games during 
our November professional development 
day that can easily be introduced and 
added to your math centers. If you did not 
have the opportunity to see Ruth and Ted 
on November 4 during the district wide 
professional development day, be sure to 
ask a coworker to share the games that were 
shared or visit the Elementary Instructional 
Services site under the Elementary 
Professional Development tab. (And don’t 
worry—you’ll get to attend this session in 
March!)

Next, refer students back to the anchor 
charts that you created at the beginning 
of the year using The First 20 Days guide. 
Math anchor charts highlight crucial math 
questions: What do good mathematicians 
do? How do students prove their thinking? 
What can students say when they are talking 
about math? How do mathematicians 
listen? How do mathematicians respond to 
others? These questions should be posed 
at the beginning of the year, and answers 
can continue to be added throughout the 
year. You may need to go back and provide 
some social skill posters throughout the year. 
Remember, expectations need to be taught, 
reinforced, and often revisited as the year 
progresses. Refer back to the First 20 Days 
when necessary.

examPle of anCHor CHarTs:

Finally, the key to guided math 
is getting a good start. Establishing 
expectations—including rules, procedures, 
rewards, consequences, and public 
protocol—is the glue that holds the whole 
program together. Students work best when 
they know what to expect and when. Good 
planning is key to your success and to all 
student learning.

Next month we will focus on creating 
groups for guided math and looking at 
data to determine groups. We will focus 
on Istation Math, Unit Assessments and 
ARDT.

B.U.I.L.D.

Math Daily 3

Bouchey, G., Moser, J. (2014). The Daily 5, Second Edition, 
Fostering Literacy Independence in Elementary Grades, NY, 
Pembrook Publishers

https://www.thedailycafe.com/math-daily-3
https://sites.google.com/a/fcpsk12.net/elementary-instructional-services/
https://sites.google.com/a/fcpsk12.net/elementary-instructional-services/
https://sites.google.com/a/fcpsk12.net/elementary-professional-development/handouts
https://sites.google.com/a/fcpsk12.net/elementary-professional-development/handouts
https://docs.google.com/a/fcpsk12.net/file/d/0B9U4jA_62GSeNmZZT0NEbGZoWTg/edit
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maTH resourCes

We have so many resources for all content 
areas and it’s easy to forget what we have. 
Here is one that will support all grade levels.

http://illuminations.nctm.org/
K-2
3-5

maTH Vdoe:

Professional development resources 
were created as a product of the 2014 
Mathematics Institutes for teachers to use 
during team meetings or PLCs. These 
materials were not created for district level 
presentations, but rather to allow teachers 
to have deep discussions during the school 
day as part of their ongoing professional 
development. These resources were 
written and developed for use by teacher 
teams as a professional development tool 
for mathematics instruction. This year’s 
focus is on fostering students’ abilities to 
make mathematical connections and use 
effective and appropriate representations in 
mathematics.

http://www.doe.virginia.gov/
instruction/mathematics/professional_
development/index.shtml

ardT resourCes

for 5TH grade TeaCHers only

Webinars—for the current administration 
with accompanying presentations are posted 
on our VDOE Web site

u Recorded Webinar
u PowerPoint Presentation (PPT)

ARDT Quick Start Guides 
Available–For Division Coordinator and 
Project Managers; Teachers and Aides The 
PearsonAccess User Guides, including 
the full guide and Quick Start Guides for 
division coordinators/project managers, and 
for teachers can be found in PearsonAccess 
under the “Support” tab. Under “Resources,” 
click on “View All Resources…” and then 
choose the “ARDT” tab.

PearsonAccess User Guide for ARDT 
(full guide) available on ARDT site

addiTional resourCes:

u NEW ARDT Division Coordinator and 
Project Manager Checklist (PDF)

u NEW ARDT School Coordinator 
Checklist (PDF)

u NEW ARDT Teachers and Aides 
Checklist (PDF)

u Frequently Asked Questions about the 
ARDT

u Tests, Reports and Score Interpretation 
Information for Teachers (PDF)

Class is now full.  Future classes will be offered Summer 2015.

Online
K–5 Number Talks

Class
Begins in January!

Resources
provided

Only twoface-to-facemeetings

Videos
provided

Textbook
provided

College credit

available through

LFCC

(cost associated)

CLASS IS FULL!

http://illuminations.nctm.org/
http://illuminations.nctm.org/Search.aspx?view=search&type=ls
http://illuminations.nctm.org/Search.aspx?view=search&type=ls&gr=3-5
http://www.doe.virginia.gov/instruction/mathematics/professional_development/index.shtml
http://www.doe.virginia.gov/instruction/mathematics/professional_development/index.shtml
http://www.doe.virginia.gov/instruction/mathematics/professional_development/index.shtml
http://www.doe.virginia.gov/instruction/mathematics/middle/algebra_readiness/diagnostic_test/index.shtml
https://drive.google.com/viewerng/viewer?a=v&pid=sites&srcid=ZmNwc2sxMi5uZXR8ZWxlbWVudGFyeS1leHByZXNzfGd4OjJkYWE5N2ZkZTgyYTNhNmI&u=0
http://www.pearsonaccess.com/cs/Satellite?pagename=Pearson/QuickLink/PearsonAccess
https://drive.google.com/viewerng/viewer?a=v&pid=sites&srcid=ZmNwc2sxMi5uZXR8ZWxlbWVudGFyeS1leHByZXNzfGd4OjUxNjQwZTUyMDliZTY5YTc&u=0
https://drive.google.com/viewerng/viewer?a=v&pid=sites&srcid=ZmNwc2sxMi5uZXR8ZWxlbWVudGFyeS1leHByZXNzfGd4OjUxNjQwZTUyMDliZTY5YTc&u=0
https://drive.google.com/viewerng/viewer?a=v&pid=sites&srcid=ZmNwc2sxMi5uZXR8ZWxlbWVudGFyeS1leHByZXNzfGd4OjI1OTI5YmE0YzhlNTNjODM&u=0
https://drive.google.com/viewerng/viewer?a=v&pid=sites&srcid=ZmNwc2sxMi5uZXR8ZWxlbWVudGFyeS1leHByZXNzfGd4OjI1OTI5YmE0YzhlNTNjODM&u=0
https://drive.google.com/viewerng/viewer?a=v&pid=sites&srcid=ZmNwc2sxMi5uZXR8ZWxlbWVudGFyeS1leHByZXNzfGd4OjUzMWYxMTAyNWJhMGY5YjM&u=0
https://drive.google.com/viewerng/viewer?a=v&pid=sites&srcid=ZmNwc2sxMi5uZXR8ZWxlbWVudGFyeS1leHByZXNzfGd4OjUzMWYxMTAyNWJhMGY5YjM&u=0
http://www.doe.virginia.gov/instruction/mathematics/middle/algebra_readiness/faq.shtml#ardt
http://www.doe.virginia.gov/instruction/mathematics/middle/algebra_readiness/faq.shtml#ardt
https://drive.google.com/viewerng/viewer?a=v&pid=sites&srcid=ZmNwc2sxMi5uZXR8ZWxlbWVudGFyeS1leHByZXNzfGd4OjNlYmU5NjI4NTdkYTEwYw&u=0
https://drive.google.com/viewerng/viewer?a=v&pid=sites&srcid=ZmNwc2sxMi5uZXR8ZWxlbWVudGFyeS1leHByZXNzfGd4OjNlYmU5NjI4NTdkYTEwYw&u=0
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gifTed & TalenTed

Common gifTed 
eduCaTion myTHs

Myth: Gifted Students Make Everyone Else 
In The Class Smarter By Providing A Role 
Model Or A Challenge 

Truth: In reality, average or below-average 
students do not look to the gifted students 
in the class as role models. They are more 
likely to model their behavior on those 
who have similar capabilities and are 
coping well in school. Seeing a student at a 
similar performance level succeed motivates 
students because it adds to their own sense 
of ability. Watching or relying on someone 
who is expected to succeed does little to 
increase a struggling student’s sense of self-
confidence. [2] Similarly, gifted students 
benefit from classroom interactions with 
peers at similar performance levels.

Like most of us, students are generally 
more comfortable around others who are 
similar to themselves. Average students often 
feel uncomfortable taking on a challenge in 
the presence of gifted students who already 
seem to “get it.” Average students are more 
likely to be motivated by the successes of 
like students than they are by their gifted 
classmates. Studies show that working with 

intellectual peers at school increases ability, 
performance, and comfort for the entire 
spectrum of student achievement and ability. 
The positive benefits of grouping by ability 
for instruction have been demonstrated in 
a variety of research studies. Results show 
increased achievement scores for all groups 
of students. The following webpages and 
articles about grouping reveal the success of 
grouping strategies. The word “grouping,” 
does not connotate “tracking” and should be 
instead thought of as a flexible strategy with 
grouping decisions being made for various 
projects and subjects.

sourCes
[2] Fiedler, E.D., Lange, R. E., Winebrenner, S. (1993). 

In search of reality: Unraveling the myths about tracking, 
ability grouping, and the gifted. Roper Review, (16), 4-7.

Gentry, M. & Owen, S. V. (1999). An investigation of 
the effects of total school flexible clustering grouping 
identification, achievement, and classroom practices. Gifted 
Child Quarterly 43(4), 224-243.

Neihart, M. (2007). The Socioaffective impact of 
acceleration and ability grouping: Recommendations for best 
practice. Gifted Child Quarterly, 51(4), 330-341.

Rogers, K. B. (2006). A menu of options for grouping 
gifted students. Waco, TX: Prufrock Press.

library

reading online Vs. PrinT

Researchers have been studying readers as 
they read print materials and read digitally 
online. They are finding out that just like 
reading fiction and non-fiction requires 
different reading skills, reading print 
and digital takes other reading skills and 
strategies. This means that if a student is 
very good at reading and comprehending 
print materials, they may not be reading 
successfully when online. These differences 
are being identified and the following 
articles list specific teaching strategies to 
help improve reading and comprehension 
online.

For further information and teaching 
strategies:
http://www.readwritethink.org/
professional-development/strategy-guides/
reading-online-30096.html

http://www.learnnc.org/lp/pages/6958

http://www.scientificamerican.com/article/
reading-paper-screens/

maTH VoCabulary Cards sCienCe

Four third and fourth grade teachers in the 
county received two weeks of professional 
development in math and science 
integration strategies in the summer of 2014 
through an MSI grant. These teachers have 
been collaborating to develop Math and 
Science Integrated units and their work 
continues to be compiled and shared on 
our Elementary Instructional Services site. 
All units are aligned to the Virginia SOLs. 
Check out their work here and feel free to 
use their resources! Thank you to Karen 
Kelman (4th grade teacher at Gainesboro), 
Pamela Hoyle (4th grade teacher at Orchard 
View), Ashley Rose (3rd grade teacher at 
Greenwood Mill) and Rachel Geis (4th 
grade teacher at Greenwood Mill) for their 
hard work on these projects! 

http://www.readwritethink.org/professional-development/strategy-guides/reading-online-30096.html
http://www.readwritethink.org/professional-development/strategy-guides/reading-online-30096.html
http://www.readwritethink.org/professional-development/strategy-guides/reading-online-30096.html
http://www.learnnc.org/lp/pages/6958
http://www.scientificamerican.com/article/reading-paper-screens/
http://www.scientificamerican.com/article/reading-paper-screens/
https://sites.google.com/a/fcpsk12.net/k-5-science/stem/blandy-farm-msi-grant
http://www.doe.virginia.gov/instruction/mathematics/resources/vocab_cards/
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exCellenCe for THe exPress!

We are excited 
to announce our 
Elementary Express 
has won an Award 
of Excellence at 
the CHESPRA 
(Chesapeake 

Chapter of the National Schools Publication 
Relations Association) Conference for 2014! 
These awards are significant and the winners 
represent the best in school communications 
in the Chesapeake region, which includes 
Virginia, Maryland, West Virginia and 
Washington, DC. The Elementary Express’s 
Award of Excellence was won in the 
category of Web Publication. We’d like to 
extend special thanks to all who contribute 
to our newsletter, from writing articles, to 
sharing ideas, to the extensive graphic work 
needed to make it aesthetically pleasing. 
The Elementary Express is truly a labor of 
love, and we are both humbled and thrilled 
to have been recognized for the time and 
effort involved in working to improve 
communication and professional learning for 
our schools.

reading, and maTH, and daTa...oH m’isTaTion! 

Istation was the word of the day for many 
teachers in our elementary schools during 
the week of November 3, with three days 
of training held from November 5–7 
throughout the division. Training was held 
for selected new teachers and new PALS 
aides in the use of Istation for reading 
intervention in their classrooms. These 
teachers had the opportunity to explore the 
program from a child’s point of view, to 
examine reports generated by the program, 
and to learn the ins and outs of working 
with Istation in their classrooms. The 
teachers also got a quick preview of the new 
math portion of the program for students 
in grades 2–5, and learned about the set up 
of this new math piece as it related to their 
classrooms.

Math lead teachers, IRTs, grade level 
team leaders from select schools, and ITRTs 
attended training the following day to learn 
about the new Istation Math portion of our 
current Istation products, available for grades 
2–5. Attendees learned all about Donny and 
the Decimals, who lead students through 
investigative missions involving several 
villains, named Miss Match, Pie Face, and 
Mr. X. These interactive missions provide 
students with mathematics intervention 
related to number sense, and incorporate 
concepts such as place value, rounding, 
comparing, and working with fractions. 
The Istation Math program comes with 
a math screening/monitoring assessment 
students can take during three different 
assessment windows. Once students take 
the assessments, students are identified 
for needed intervention based upon Tier 
placement (Tier I, II, or III), just as in the 
reading program. The math side of Istation 
is not yet fully developed, so teachers in 
FCPS have the wonderful opportunity 
to use the program this year at no cost to 
the division. It is expected the program be 

used as a screening tool for students for 
mathematics in some way for the remainder 
of the year, and building administrators are 
working with their Math Lead Teachers, 
IRTs, and ITRTs to determine how that will 
be accomplished at each school.

Finally, a third day of training was 
provided to all administrators and IRTs 
in the use of Istation data to drive the 
instructional decision-making process. 
Participants dove into the many different 
reports to help determine reading progress 
being made by students at all grade levels 
in their buildings, and had the opportunity 
to ask questions about specific grade levels, 
students, or classrooms to determine 
strengths, opportunities, and needs. An 
important thing to consider related to 
Istation data for both reading and math is 
that the student results show how students 
in our classrooms are performing related 
to students across the entire nation, as well 
as some international schools, not just in 
Frederick County. This program is used in 
47 different states for reading support and 
intervention, so the results we see show 
how our students are progressing in reading 
throughout the entire country. We need 
to remember the data is certainly telling 
us something about how our students 
are faring, even when the results don’t 
necessarily match what we believe about our 
students’ proficiency. It is important to never 
discount data we get from the program—
we should use it along with other data 
we have about students in order to make 
instructional decisions.

We appreciate teachers’ and 
administrators’ attendance at these various 
training sessions and know it was a great 
opportunity for us to all continue learning 
and growing in our use of this valuable 
instructional and intervention tool.

Happy Holidays 
To All of You, 

From All of Us!
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formaTiVe assessmenT CommiTTee 
meeTings for 2014–15 
sCHool year

1st, 2nd, 3rd and 5th grade committee 
members will be attending. All unit 
assessments and PBAs need to be completed 
by the end of the day December 18.

All meetings at 
SBO, Board Room  
8:45–11:45 a.m. (Code #38)

December 18, 2014

maTH CurriCulum CommiTTee 
meeTings for 2014–15 
sCHool year

All meetings cancelled until June. 
June dates TBD.

full-day KindergarTen 
CommiTTee meeTings for 
2014–15 sCHool year

All meetings at 
SBO, Board Room 
8:45 a.m.–3:45 p.m. (Code #38)

January 14, 2015

englisH K–5 CurriCulum 
CommiTTee meeTings for 
2014–15 sCHool year

Only 1st and 3rd grade committee 
members will meet. 
All meetings at 
8:45 a.m.–3:45 p.m. (Code #38)

SBO, Conference Room 
December 18, 2014

sCienCe TexTbooK adoPTion 
CommiTTee meeTings for 
2014–15 sCHool year

All meetings at 
8:45–11:45 a.m. or 
12:45–3:45 p.m. (Code #38)

SBO, Board Room 
December 2 , 2014 (K) 
December 3, 2014 (1) 
December 10, 2014 (2) 
December 11, 2014 (3) 
December 16, 2014 (4) 
December 17, 2014 (5)

March Evening OPTIONAL

sCienCe CurriCulum CommiTTee 
meeTings for 2014–15 
sCHool year

All meetings at 
8:45 a.m.–3:45 p.m. (Code #38)

SBO, Conference Room 
June 16, 2015 (K–5) 
June 17, 2015 (1–5)

soCial sTudies CurriCulum 
CommiTTee meeTings for 
2014–15 sCHool year

All meetings cancelled until June. 
June dates TBD

arT CurriCulum CommiTTee 
meeTings for 2014–15 
sCHool year

All meetings at 
SBO, Board Room 
8:45 a.m.–3:45 p.m. (Code #38)

February 12, 2015 
June 10, 2015

Six hours on their own pending admin. 
approval.

P.e. CurriCulum CommiTTee 
meeTings for 2014–15 
sCHool year

All meetings at 
SBO, Conference Room 
8:45 a.m.–3:45 p.m. (Code #38)

June 11, 2015 
June 12, 2015

Six hours on their own pending admin. 
approval.

musiC CurriCulum CommiTTee 
meeTings for 2014–15 
sCHool year

January 2015 
Location TBD by Music Teachers and 
School Administrators 
Time TBD by Teachers 
School-based PD

Permission from Administration needs to 
occur in order to be released and meet as a 
group.

February 3, 2015 
Shenandoah University 
(Participants TBD) 
12:30–3:00 p.m.—Planning

½ day cluster visits TBD 
Completed before April 15, 2015 
8:45 -11:45 a.m.

February 12, 2015 
Carol Krueger 
SBO, Conference Room 
4:30–6:30 p.m.

Greenwood Mill Music Room 
County PD 
March 17, 2015 
8:45 a.m.–3:45 p.m.

April 2, 2015 
8:30–11:30 a.m. 
SBO, Conference Room 
½ day PD (Code #38)

uPComing eVenTs: THe year aT a glanCe

Frederick County Public Schools does not discriminate on the basis 
of race, color, national origin, sex, disability, or age in its programs 
and activities. The following persons have been designated to handle 
inquiries regarding the non-discrimination process: Title IX Coordinator, 
John Linaburg, Executive Director of Human Resources. Section 504 
Coordinator, Lynette Johnson, Director of Special Services. Address: 1415 
Amherst Street, Winchester, VA 22601. 540-662-3888

For further information on notice of non-discrimination, see list of OCR 
enforcement offices for the address and phone number of the office 
that serves your area, or call 1-800-421-3481.
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